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Introduction

This document is designed to support practitioners to undertake assessments which are holistic in nature – considering both the context of children’s experiences within their family home and in other social spaces. It supports practitioners to: 
· Assess the risk of extra familial harm to a young person; 
· Consider the needs of a young person subject to extra-familial risk; and 
· Make recommendations/plan for on-going work which addresses extra-familial risk of harm. 
Indicators 
Below is a list of common indicators associated with extra familial risk for adolescents. It is not a ‘tick list’, rather offers guidance in determining the appropriate level of focus on extra familial risk.
	Poor mental health (stressed, angry, depressed etc.)
	Concerns about CSE and or/ Harmful Sexual Behaviour
	Concerns about online behaviour/use of Social Media

	Frequent missing episodes 
	Break down in relationship between child and caregiver 
	Learning difficulty or disability (either assessed or queried) which may increase vulnerability

	Young people connected with a place (e.g. park, residential block, school) where there are existing concerns about safety 
	Concerns about individual and/ or peer group offending/ involvement with the Youth 
Offending Team
	NEET, poor attendance record 
or repeat exclusions and school moves



	Substance misuse
	Concerns about gang involvement/gang coercion and criminal exploitation via ‘county lines’1
	Experience of abuse at home including witnessing domestic violence
Child in Care



Critical Questions to constantly challenge ourselves to know:
· How does the child feel, what do they want, and what is day-to-day life like for them?  - Think – So What? What if? Safety? 
· Is the immediate safety of the child assured?
· What needs to change for us to be less worried, and are changes happening quickly enough?
· What would life be like for the child in the long-term if things do not change?
· Are we putting the right interventions in place to support the change we need to see?
· What needs to happen if things do not change?
Working collaboratively
Working collaboratively is important in all assessments, and it is particularly important when assessing vulnerable adolescents for extra-familial risk because of the complexity of the issues and perspectives. 
With young people:
The more trust, respect and good rapport that can be built with young people, the more likely we are to hear what is really going on in their life. Young people might not believe that they need any help, however, our safeguarding responsibilities are not dependent on the child or young person’s willingness to be safeguarded, but on the risk of harm posed to them. Collaborating as closely as possible with young people will also support assessment writing which is non-judgemental and respectful in terms of language used. 
With parents/carers:
It is also important to involve immediate carers and the wider system as much as possible.  Bear in mind that parent/carer/s might also blame their young person (or themselves) for what is going on, and that this might be adding to the risk. They may also feel powerless to create change when concerns are outside the family home. Engaging parents in being as protective and supportive as possible is therefore very important in the context of extra familial risk.  This guidance includes information about tools for engaging parents in having open conversations and what can be done to help (e.g. Context Weighting Tool – Appendix B).
With the professional network: 
With extra familial risks there will almost always be professionals who know the child already and can offer their perspective, be it education, youth provision, youth justice, health etc. Drawing on their perspective will enrich the assessment and also provide a good platform for any multi-agency intervention work to follow, which is a key feature of Context Safeguarding (Firmin, 2015) Alongside thinking about parental safeguarding capacity, ask who else’s capacity to safeguard is being undermined in this situation (e.g. education provision, community safety, etc.

















Extra-familial assessment

	Use of tools for engagement
	Please see Tools and Resources below

	Reflective dialogue to enable extra-familial elements to be understood
	Contact ATMs in Learning and Belonging for Contextual Safeguarding for a reflective discussion

	Partnership working/learning and drawing of a range of resources
	Who else in the partnership knows this young person and could inform the assessment? If you are already familiar with this young person and family, remember to reflect on, record and share relevant knowledge built up over time – even if it may seem obvious and ‘taken for granted’

	Assessment of locations other than home
	Just as observations sometimes take place in a family home, it is important to transfer similar activities to other social spaces. 
This involves focused observation in the location/s where harm has occurred, to better understand the risks posed and, if appropriate, having conversations in locations that could be more conducive to a young person’s participation. Draw on partnership knowledge or resources held, for example Targeted Youth workers

	Engagement with and guided by the perspective of the young person and their parents
	Working collaboratively is so important.
It is best practice to start by asking both the young person and their parents separately – ‘what do you see as the problem’ and ‘what would help you to have a safer and happier future’?
While you listen, remain curious about the beliefs and motives underlying behaviours. For example, the desire to fit in with peers, a strong sense of loyalty to not betray the trust of friends or worries about the consequences of sharing information. 
Consider how the young person experiences the world around them in terms of safety and risk and try to see the world from their point of view.

	Intervention planning which is targeted at the context of harm
	This means that if the main source of harm is within a peer-group or location, this will become the primary focus for the primary place for intervention. Seek to differentiate between a pre-existing vulnerability (eg a learning disability), and a risk factor (eg exploitation), which is the consequence of behaviour. When combined this increases the harm experienced. Taking this approach avoids seeming to unfairly label a disability (or other vulnerability) as a universal risk in itself, and also supports more nuanced intervention planning.












Tools and resources to support assessment.

	Context
	I want to…
	Resource name
	How can it help and where do I find it?

	Any/all
	Learn more about the extra-familial risks a young person is facing
	Consultation with CE Champion Locality Targeted Youth Worker

	The Case consultation framework tool provides a helpful way of structuring an assessment of extrafamilial risks. 
See Appendix A in this document.



	Any/all
	Have a simple way of displaying the risks faced by  a young person
	Context Weighting Tool
	A simple visual way of describing and analysing the risks faced by a young person in relation to different contexts. This can be helpful to communicate with young people, parents and other practitioners about what is going on and promoting discussion. 
See Appendix B in this document.

	Any/all
	Learn more about extra-familial risk from the young person’s perspective in the context of a missing young person
	Return home interview
	Check on Mosaic if the young person has taken part in a return home interview (RHI).
An RHI is a young person focussed conversation which can reveal helpful information for assessing risk of harm and safety planning.
RHI’s take place following a missing episode and recorded on Mosaic. To discuss a young person, or for support in offering a young person an RHI, discuss with the Manager- Outreach, The Harbour or with the Targeted Youth Worker.

	Any/all
	Bring professionals together to consider and manage extra-
familial risks as a multiagency partnership
	Context Conference
	Provides a co-ordinated safeguarding structure for considering risks and intervention plans (see Appendix F for Flowchart). Following consultation with the Targeted Youth worker / ATM, location should be presented to EFRH panel for locality. Consideration can be given to a context conference being convened ( following assessment)  and chaired by a QARO

	Neighbourhood
	Identify areas of perceived risk and safety in the local neighbourhood Safety plan with a young person travelling in their neighbourhood
	Safety Mapping Tool
	This tool can enable practitioners to understand safety and risk in relation to particular landscapes or areas from the young person’s perspective, in order to inform a more child focused safety and intervention plan. Targeted Youth Worker or ATM for contextual safeguarding to lead.  


	Neighbourhood/
Peer group
	Understand the local risk profile for vulnerable young people in Localities
	Consultation with Locality ATM and Targeted Youth Worker
	Targeted Youth Workers and ATM for Contextual Safeguarding gather data from a range of sources to produce information about context risks in Localities.

	Peer group/school
	Learn more about the nature of a young person’s peer group, which appears risky, in order to inform intervention planning
	Peer group mapping tool/s

	This guidance supports practitioners to understand the scope of a peer network. The focus is on understanding the problems, identifying the gaps in information and planning for managing the issues which emerge.
Lead by Targeted Youth Worker / ATM contextual Safeguarding


































Assessment - Guidance Questions
The Child and Family assessment form is taken section by section mirroring how it appears on Mosaic.
	Section
	Questions/areas to consider

	Family Background
	How much contact do parents /carers have with the parents/carers of their child’s friends and what level of support do they receive(or could receive)
What is the nature of the sibling relationships at home in relation to context risks – e.g younger sibling who could benefit from early intervention to prevent a similar trajectory; or an older sibling who has significant influence?
Are there significant family events, now or in the past, (especially traumatic experiences) which could be impacting on what is happening outside the home?
Consider whether home/family culture and expectations might be experienced by the young person as being different from their peer-culture and expectations, and the impact this has on parents, young person and the wider context.
Are there transgenerational patterns within the family – eg criminality, exploitation etc which could be impacting on the situation?

	Diversity and Identity
	How does the child’s family, cultural and ‘racial’ identity interact with extra-familial/peer group identity? e.g. their peer-group identity may feel at odds with their cultural identity.
How do they see themselves, as a young person growing up in Dorset/within their local area?
How does this young person’s peer-group or family identity – and values and beliefs in relation to these – impact on their safety? e.g. do they have a strong sense of loyalty to protect or provide for their peer-group or family, which leads to harmful activity. 
Consider the young person’s experiences of racism and other forms of discrimination and how this might aggravate, increase or be the source of extra-familial harm. 

	Health, including GP, hospitals, primary care, sexual health, mental health, school health
	Alongside usual health areas, consider: 
Sexual health, including the young person’s understanding and attitude towards safe relationships, sex and consent. 
If there is regular/concerning attendance at A&E which tell you something about their extra-familial activity.
The physical presentation/appearance and hygiene of the young person and what this suggests about any extra-familial harm they might be experiencing. 
The impact of any difficulties with social interaction and communication, ADHD, mental health, cognitive functioning, self-esteem and chronic illness, which can be exploited by others. 

	Emotional and behavioural development
	How does the young person relax, have fun and in general feel about themselves and their life?
In what ways could their behaviour be an expression of an emotional need, which could be met in another, safer way? 
How do they manage and regulate difficult feelings? How does this play out in the way they view relationships? 
Is the level of independence appropriate for their age and maturity? How do they manage decisions and choices about this? 

	Education
	Consider who, from the young person’s education provision, could assist you with your assessment. Designated Safeguarding Lead, Head of Year etc
Does the young person feel safe at school? Is their learning impacted by a lack of safety (or sense of safety) at school? 
What are the young person’s aspirations and hopes for achieving and having a purpose? How could these be impacted by their extra-familial experiences of harm?
Is there intelligence within our service about other young people’s experiences in this educational provision? Has this identified themes which could be addressed collectively?
Has the education provision identified whether the issues faced are common to a group of young people, rather than being an isolated incident? Is the school undertaking any intervention (group or individual work) to address these issues which the young person could benefit from these?
Where a common theme is identified, affecting more than one young person within a school environment, a Context Safeguarding School Assessment may be required, in discussion with the Designated Safeguarding Lead. See below in Intervention Planning for the process for doing this.

	Family Relationships
	What is the nature of the relationship between the young person and parent/carers? Does the family spend time together? What could support them spending positive time together? Identify any positive relationships with family members/friends.
Is it a ‘good enough’ relationship which could be nurtured to provide further protection? 
Does the young person confide/trust/feel safe to disclose to their parent/carers? Think about how the relationships at home might have been affected by or be affecting their activity outside the home.
Has or does the young person witnessed domestic violence which might be impacting their extra-familial experiences of harm?

	Social/peer relationships – including online and offline activity
	Who do they spend time with?
What do we know about their strengths and needs and how does this relate to your young person’s needs?
How did they meet they current friends or how do they tend to meet new friends?
How do they feel about their friendship groups (including online groups)?
What do they do together, and what are the dynamics like? Are they generally a leader or a follower? Do they engage in criminal activity together? Do they have some peer contexts which are safer than others? Are there sufficient grounds to trigger a separate Peer Group Assessment?
Are there harmful norms and attitudes towards gender roles, sexual consent, safety and violence within the peer group which constrain the young person’s ability to make safer choices? If these are played out within a school context, consider the prompts above about talking to the Designated Safeguarding Lead about a School Assessment. 
Think specifically about how safe they are online. Discuss which apps and programmes they use and what for, whether they understand and apply privacy settings. Have they ever met anyone in person who they have contacted online? 
Map their routines over time and in spaces i.e. locations they go/meet and times of day/night they are there, how often etc. – (explored and recorded in more detail in the next section).

	Environmental and neighbourhood factors
	Where does the young person feel safe? Where do they not feel safe and why? (see Safety Mapping Tool)
Consider the spaces outside the home (park, residential block, estate, 
shopping area, methods of transport etc.) where the young person experiences, or is at risk of, harm. Are they in physical danger due to the places they spend time in, the way/times/manner in which they travel? 
Are there particular pressures around housing, finance, legal status, access to health care, crime in the area etc. which limits the parent/carers ability to be protective? How could this be alleviated? 
Consider how the wider socio-political environment creates structural inequalities which impact on and limit the choices this young person and their family have within their environment (i.e. the way public spaces are designed, lack of opportunities and influence/agency, experiences of discrimination etc.).

	Parenting capacity/parenting assessment
	How is the home environment (ie conflict, relationships etc) contributing or reducing extra familial risk?
Can the parents/carers offer warmth, care and boundaries in the face of what might feel like rejecting, challenging and/or confusing behaviour? What could support them to do this?
Do they blame their child for what is going on or can they see (or be helped to see) that they are acting out of limited choices and pressures? Are they open to reducing punitive attempts to change their child’s behaviour (which can place a child at further risk)?
Do they report to the police when their child/ren go missing and do they understand the importance of this?
Do they have age appropriate expectations about adult supervision, and do they have the necessary support and resources to ensure age appropriate adult supervision?




Intervention planning

Targeting the context of harm
To maximise its effectiveness, intervention regarding extra-familial harm should be directed at the context where the harm is taking place (Working Together, 2023). Before formulating your recommendations for what needs to be done, consider using the Context Weighting tool (Appendix B) to support you in deciding where your intervention plan should be targeted:
At present there are broadly three strands of intervention, which may occur together: 
Work directed at parents/family within the home – this is when there are familial issues which may be contributing to extra-familial harm (e.g. parents who blame their child for the harm taking place and behave in ways which increases their vulnerability; e.g. locking them out of the home). Work in this context might focus on increasing the support and protection parents can offer through exploring and containing any underlying feelings of guilt, self-blame and distress and/or increasing their knowledge of adolescent risk and restorative responses. In this situation the plan will include direct work with parents to reduce the interplay between intra and extra-familial risk. It might also involve work with the whole family, including extended family and other identified people, if there is a clash in experiences and/or culture between parents and young people; and/or relationship and communication difficulties within the family context. 
Work undertaken with an individual child to reduce their risk outside the home – this is where one-to-one or individualised work is thought to be necessary to address issues of harm outside the home. Because of the nature of young people’s relationships and how they experience extra-familial harm, it is very likely that this type of intervention will need to take place alongside work within the wider context. This is to ensure that the intervention is effective, and to avoid placing the responsibility for change solely with those who have experienced harm. It is likely that this will require a multi-agency response – see below about the role of the Context Conference
Work directed at a wider context – this is when, in the course of the assessment it is clear that intervention with a wider context (location, school, peer-group) is needed, to  bring about safety for the young person under assessment, although any such intervention will, by its nature, hopefully make the context safer for other young people also. It is likely that this will require multi-partner response within a context conference. 











Appendices

Appendix A Context Consultation

	The consultation will focus on these different areas
	
	

	
	Young person’s current situation
	What are you concerned about

	Individual and context factors to consider
	Individual young person’s characteristics
	



	

	
	Family/Home characteristics
	



	

	
	Peer Group(s)
	



	

	
	School(s)
	



	

	
	Neighbourhood
	



	

	Points for discussion in case consultation

	What works well
	Professional involvement to date
	Planned actions and interventions
	Challenges/barriers to intervention

	


	
	
	

	


	
	
	

	



	
	
	








Appendix B Context Weighting Tool

This visual tool is useful for demonstrating where safeguarding risks are located and weighted. The information from a case consultation (above) could be used to show where harm is taking place, ie if it is located in a neighbourhood, then draw a large box for this context (and the specific issues written inside). Draw other boxes so that their size corresponds with the level of risk located in this context (if there was no risk, this would be a small box; some risk would be a medium box etc). If issues overlap in more than one context (eg both neighbourhood and home), then they are written in the space where these two boxes overlap. This tool can be used to reflect on and communicate where harm is taking place, how significant it is and to decide where intervention and resources should be targeted. 
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Appendix C Peer Mapping 

When starting a peer mapping exercise, consideration should be given to its purpose. Although a peer map showing connections between young people might appear useful, the end product might be limited in terms of helping practitioners understand and manage the vulnerabilities and issues identified.  

Pre-Mapping Work 
Peer mapping is a multi-stage process – before holding an initial mapping session, it is beneficial to identify what you believe the key issues and vulnerabilities are, based on all available information. 
Questions to consider at this stage might be: 
· Have you identified a list of persons linked to the issue/peer group/location of concern?  
· Are there any environmental contexts (e.g. school/neighbourhood locations) highlighted by the information? 
· Have key contacts in relation to these young people and contexts (e.g. practitioners, youth workers, school safeguarding leads, police officers, housing wardens) been identified? 
· Are there any contexts/young people identified who are already subject to context safeguarding/peer mapping? 
· Have key questions been identified in relation to each young person/context/vulnerability as to how they relate to the network being mapped? 
Information to consider 

	 
	 

	Current concerns - vulnerabilities 
	Missing episodes – believed to be going to Bournemouth with drugs/links to grooming for county lines. 
Substance misuse – cannabis 
Currently NEET 

	Current linked contexts 
	123 Dorset Road (adult male address where male A stays during missing episodes) 
 
Bournemouth house where Male A was arrested for Possession with intent to supply
Positive context – attends youth group

	Linked peers/ peer group 
	Unknown adult male (123 Dorset Road) 
Male B – positive relationship from previous school 
Male C – found in Bournemouth
Female A – girlfriend (believe positive) 
Female B – Vulnerable YP in Bournemouth

	Key contacts 
	Police Contact Bournemouth
Youth Club staff member 
Substance misuse worker 
Police contact - IMPACT 

	Key questions 
	Who is the adult living at 123 Dorset Road? 
Who else is linked to 123 Dorset Road? 
What is the address in Bournemouth and have any other arrests been made? 
What is the relationship with female in Bournemouth? 
Is the relationship with Male B and Female A still positive? 


 
 
Mapping Sessions 
The peer mapping meetings are not intended to replace Strategy Meetings or other planning meetings but should inform and direct the safeguarding and planning processes in a more context way. 
When holding a peer mapping meeting, it is important to remain focused on the original objectives of the process. A lot of information will be shared and obtained, particularly when discussing larger peer groups or thematic issues, and it is therefore important that the structure of the meetings enables reflection on which information should be included in the map. Focusing on the information relating to the issue being mapped will prevent tangents into unrelated areas of vulnerability (which may warrant a separate mapping exercise) and ensure interventions don’t become too broad and ineffective as a result. 
The peer mapping process should be undertaken over a number of sessions, with the initial one(s) focusing on internal information sharing and mapping (e.g. between Children’s Services practitioners). This will give relevant partner agencies the time needed to collate relevant information on the children/young people and the locations being mapped which can then be brought together at a follow up session or planning meeting. This method will also assist in keeping the network map up to date, through regular revisiting of information gaps, actions and interventions during the period of work. 
Once peer mapping has been completed, considerations should be made towards the identified risks or strengths of the group. If clear links are identified between young people following peer mapping, and the risks are significant, then further assessment should be undertaken. 
Peer mapping process 
Peer Mapping Session 1 – Internal
[bookmark: _Hlk65423843]Internal Teams – Family Help, Child Protection
Identify and map information to shape peer/context map
Review current map and update
Identify information gaps
Identify key partners to inform gaps

Peer Mapping Session 2- including external
Include external partner identified from session 1 eg police, school staff
Identify and map information to shape peer/context map
[bookmark: _Hlk65423926]Review current map and update
Identify information gaps
Identify key partners to inform gaps and enable interventions

Review Peer Mapping Session
Review existing actions 
Review current map and update
Identify information gaps/safeguarding interventions
Identify key actions to inform gaps and enable interventions
Close peer group work when work has concluded

The initial peer mapping session should take place within two weeks of the identification of a context issue/risk (e.g. a Police PPN concerning a group-based incident, or a school raising concern about the culture of a classroom), with the first mapping meeting involving external agencies taking place within two weeks of the initial meeting.   
It is important that those invited to the mapping sessions have enough time to research and collate information on the subjects/contexts being mapped. Sending a summary or list of subjects through secure email at least one week before the planned session should provide enough time for this research to take place. 
Once a peer mapping meeting has been held, minutes and any other documentation produced (e.g. a physical/digital peer network map) should be uploaded on the Mosaic file of all key subjects within two weeks of the meeting. The title of these uploaded documents should clearly state the key context risks of the network (e.g. Peer Mapping Minutes Peer Network – County Line to Dorset; Peer Mapping Minutes Peer Network – Image Sharing Primary School). 
 
Review mapping meetings 
Review meetings should take place following a significant incident taking place or an important piece of information being shared, or otherwise when an intervention has concluded. At the end of each mapping session, clear actions should be identified for obtaining further information (where this is needed) and the implementation of safeguarding interventions, and the timescales for these should help the setting of a date for the review meeting. Dependent upon the level of update to the peer network map, the review can take place with multi-agency partners within an existing review meeting. 
When a review meeting is held, updates should be sought for all outstanding actions, and each mapped subject and context should be reassessed. The latter is important in ensuring that resources and interventions are being applied to the right parts of the mapped network, and that those who are no longer part of it are removed (as well as new subjects being added). Review meetings should continue to be held until there is agreement that the risks and vulnerabilities linked to the subjects/contexts have reduced.   
Peer group mapping practical steps 
 
This document outlines the practical steps for mapping a peer group. The process of mapping will vary between groups/ incidents; the following provides guidance of key practical steps that can be used.  
 
Pre-meeting process 
 
Prior to holding a meeting/discussion with practitioners to map out peer relationships the following considerations should be made: 
 
Peer group mapping with a young person 
 
Wherever possible, a peer group mapping exercise should first be carried out with each of the individual young people in the group that has been referred. The aim is to find out their view of their peer group and the group dynamics; this information will inform the professionals meeting or, if it is done at a later stage, can be used to test out the information provided by professionals.  The worker with the best relationship with the young person should do this. 
 
Pre-meeting gathering of information 
 
Gather the information that is already available on each young person from case management systems, if they are open to services. Find out which professionals/services are working with them. If they are not open to services, are there other key stakeholders who know them or have worked with them, e.g. Voluntary and Community Sector organisations? Consider, during the direct conversation with the young person, if they have mentioned any other friends/peers who should be included? 
 
Peer group mapping meeting 
 
For the actual peer mapping exercise, it would be advisable to prepare with flipchart paper, coloured pens/markers and post-it notepads (in case you need to stick these on top of names of locations or overlay information). 
 
Conduct a peer group mapping meeting with the key professionals and stakeholders linked to the group to ensure a systematic approach to gathering information. Where there are information gaps, task people with finding out more information with a clear deadline in mind.   
 
When peer mapping remember to test out the strength of relationships; whether information is evidenced or if it is just anecdotal; how many times have the young people been seen together, where have they been sighted and by whom? When was this information captured – is it a recent or historic incident? Where does the information come from? Is it a reliable source of information? Who are followers/leaders in the group? Are there protective features about the group or are they solely negative/risky? 
Record the information – you can create a map however you want as long as it is legible, presentable and can somehow be recorded/captured on the information management system. Taking a photo of a clearly drawn map is fine. See Figure 3 below for an example. 
 
Once you have gathered all your information, redraw the map removing any excess details and writing them up as a separate narrative. This helps to keep the map clear while not losing important details. 
 
Ensure that the peer map is dated and that you build an appropriate review timeframe into the meeting process – e.g. every 3 months but also when there has been a significant development or incident which impacts on the peer group/relationship. 
 
Example peer group map  
[image: ] 
 
 
  	 
Peer Group map exercise for direct work with young person  
You will need: A4 or A3 paper and pen or coloured pens 
Step 1: Ask the young person to draw a circle at the centre of the page that represents them.   
Step 2: Ask the young person to draw their friends or other young people they socialise with (their peers) on the paper around their circle. They should place them closer to, or further away from, their original circle depending on how close or distant their relationship is.  See the example below: 
 
 
Used to be good fri
ends with A and 
his brother B. 
Knew the
m from 
school but they have moved out of 
the area.
 
Know C from football,
 
mostly see him at 
practice & matches
 
Known bes
t friend since primary 
school. Used to live on same 
estate. 
Mums know each other.
 
See my cousins at 
 
the weekend.
 
Best friend
 
Me
 
Cousin 
A
 
Cousin B
 
Friend C
 
Friend A
 
Friend B
 

 
Step 3: Use the map to explore the peer group dynamics with the young person. Ask questions about their friendships; find out more about the dynamics of their relationship, including any positive or negative influences. Examples of questions include: 
· Who are you closest to? 
· Who do you spend most time with? 
· Who would you say is a positive influence on you? 
· Are you a positive influence on someone? 
· Out of all your friends, who would you trust to help you if you were in trouble? 
· Out of this group, are there any friends that your parent/carer/teacher would say has a negative influence on you?  
· Do you think you have influence over anyone? 
· Are you friends’ parents/carers happy for you to spend time together? 
· Do your parents/carers know your friends or their parents/carers? 
· Have you ever got into trouble (at school, with the police, at youth club, etc.) with any of your friends?  
As well as being an information gathering tool, this exercise can form an intervention tool with an individual, by including an additional step 4: 
 
Step 4: With the young person, think through strategies that will support them to build on the strengths in their peer group and to reduce the harm. For example, if the exercise has demonstrated that loyalty to a particular friend or group is causing young people to get into trouble with the police or teachers, are there ways that the young person can maintain that loyalty and friendship without engaging in negative activities? E.g. putting an agreement into place with their education establishment or their youth club for them to leave at a different time from their peers. 
 

Appendix D Safety Mapping Exercise 
The aim is to work with young people to identify areas of safety and risk and to use this information to form the basis of a safety plan.
1. To begin, print a large map of the local area on A3.
2. Bring some stickers – green, orange and red that can be used to mark the map or some coloured pens. 
3. Print The safety planning sheet.
Working with your young person, go through the map and ask them about where they feel safe, could be safe and feel unsafe. For each area put a coloured sticker on the map. 
RED – I do not feel safe in this area
AMBER – I could be safe in this area
GREEN - I feel safe in this area.
This could include whole areas or be as specific as certain streets, parks or shops. Using this exercise try and start a conversation with the young person about why they feel safe or unsafe there. This might include information about people or types of harm there. 
Start writing down the locations where the young person feels safe or unsafe and the reasons for this. Once you have completed the assessment of risk, working with the young person, start to develop a safety plan for them. This means helping them to consider who or what to do if they feel unsafe. For example, taking a location they have identified as ‘red’ you could ask them the following questions:
· What would they do if they feel unsafe?
· Is there anyone they know there who they could go to for help?
· What would they expect that person to do to help keep them safe?
· Do they have contact details accessible?
Once you have completed, develop a safety plan with the young person and helped them to think through areas of safety and risk. However, it is important that this does not end at this point. It is crucial that, in the case where young people do identify unsafe places, you work with other practitioners and services to consider ways to make them safer. This might include working with local park wardens, youth workers, licensing, police or the voluntary sector. 
On the occasions where the relocation of a young person is being considered, as part of this exercise and as a component of your wider assessment of risk, you will also need to think about safe spaces, networks and adults that do not appear on the map - these may be with family or friends that live in the area that the child is moving to. In this instance, safety must not be considered achieved if no further work is undertaken both with the context the child is moving from (i.e. continue to address the risks with the space) and there is no work undertaken with the context the child is moving to (with particular attention paid to safety plans for the child to move between the two contexts for example the transport routes etc.). In this situation, in order to properly assess risk, also complete a safety map of the location the child is moving to. 
NB: In order to make this a successful exercise both you and the young person must be able to clearly identify where they can achieve safety at the earliest opportunity should they find themselves in a risky situation.
Safety planning after assessment
Once the safety plans are completed it is important that it does not become a static document. This will mean updating and re-assessing the safety map with the young person regularly. It is also important that where young people identify risk, that this is followed up and an intervention plan is developed into those areas. Finally, where appropriate, plans may be brought together from multiple young people to support the analysis of trends and risks in different areas. 
It is also important to pay attention and note safety features that may not appear on either map. These could be safe people or spaces in another area. In this case, you will need to think about how long it might take them to get to safety or how long it may take for their safe person to get to them and what they will do to be as safe as possible within that time.  
Safety planning with Children with additional needs
Considerations should be given to learning styles of children involved with this activity. Practitioners are advised to use the physical map as a visual tool for children who have difficulty reading. This does not mean that the written safety plan cannot form part of the assessment, but it is important that young people are left with a plan that they can understand or refer to. For example, a map which they have annotated for themselves with coloured stickers. 
Safety mapping with groups
Safety mapping can also be used with groups of young people to identify whereas a group they feel unsafe and safer and consider alternative areas that may offer a safer environment 












Safety mapping planning sheet
	
	Locations, people and further details

	[image: ] I feel safe in this area.
	













	[image: ] I could be safe in this area
	












	[image: ] I do not feel safe in this area
	












	Safety Plan
	


















Appendix E – Context Safeguarding Conference 
Background
Context Safeguarding is an approach to safeguarding that supports practitioners to recognise and respond to the harm young people experience outside of the home. 
The purpose of a Context Safeguarding Conference meeting is to explore the identified risks and safety young people experience within a specific context, reduce risks and increase protection and agree an intervention plan accordingly. Context Safeguarding Conferences differ to meetings to discuss individual young people that may be affected by issues related to their families or home environment (such as Child Protection (CP) conferences or Child In Need (CIN) Reviews) and instead consider broader factors within specific contexts that may impact young people’s safety.  
Context Safeguarding Conferences are delivered through a lens of safeguarding and child welfare and are chaired independently by the Quality Assurance Managers in the Quality Assurance and Partnerships Service. 
Context Safeguarding Conferences are held following a context assessment, when it is deemed that this context is one in which young people are at risk of significant harm. As such the conference focuses on findings of the assessment including risks, vulnerabilities and strengths with associated actions. A proportion of the meeting is used to discuss an intervention plan and to task actions to agencies and partners. The focus and attendees of the conference will vary depending on the context and will include practitioners and agencies who can influence the nature of that context, as detailed in the guidance below.    
Context Safeguarding Conferences follow the same structure as Child Protection Conferences. However, roles and representation within the meeting will vary between contexts. For example if the focus of a Context Safeguarding Conference is a school then the school itself would be the focus of the conference and the school’s leadership team would take the role of the concerned parents as individuals with overall responsibility for that context. Like Child Protection Conferences, Context Safeguarding Conferences are chaired by an Independent Chair with presentations by the lead practitioner who oversaw assessment that is being presented. Table One below outlines some of the similarities and differences between a Child Protection Conference and Context Safeguarding Conference with example roles: 

	 
	CP Conference 
	Context Safeguarding Conference 

	Chair 
	Independent Chair 
	Independent Chair 

	Presenting case 
	Lead social worker who completed child and family assessment
	Lead Practitioner who completed Context Assessment

	Parent 
	Parent or Carer of child 
	Context Lead 
(eg Head Teacher, Business 
Owner, Council etc.) 

	Focus of meeting 
	The nature of the family environment and the impact that it has on individual children in the household (personal details discussed) 
	The nature of the context itself and the impact it has on the welfare of a collection of young people (personal details not discussed) 

	Chronology/history 
	Relevant factors in the family history presented 
	Relevant factors in the history of that context presented 


Table 1: Example focus and representation of meetings 
Pre conference: assessment and report 
Before holding a Context Safeguarding Conference a consultation should be held with the Assistant Team Manager for Contextual Safeguarding who will complete an assessment using tools outlined in the Context Safeguarding Toolkit. The location should also be placed on the agenda for the next Locality EFRH panel. This will include identifying risks, vulnerabilities and strengths within a particular context. As part of this process the lead practitioner will identify specific areas of concern relating to the context and begin to consider an intervention plan following the assessment. Throughout the assessment the lead practitioner will work with different partners and agencies, including young people within the context and external agencies to ensure the assessment identifies a range of factors and partners that could increase safety. 
Following the assessment and prior to the Context Safeguarding Conference the findings of the assessment should be written up in a report and submitted to the EFRH panel for review. It is likely that the location of concern will already have been presented to the panel in the locality for consideration and the full assessment will have been recommended from EFRH panel. 
Template 2 provides an example overview of what to include within the assessment report. 
The report and findings will be circulated to attendees prior to the meeting.
To request a Context Conference Template 1 Context Conference Request should be completed and sent to the Locality Team Business Support to arrange the Context Conference which will include booking rooms/venue (as advised by lead practitioner), book QA Manager to chair and send out invitations. Conference to be convened within 10 working days of receipt of request.
Location
It is advisable to hold the Context Safeguarding Conference in, or close to, the context under discussion where possible. This facilitates the ability for professionals and partners to attend. If it isn’t possible, for example the context is a stairwell or high street, it may be helpful to hold it in a local community centre or an area nearby. 
Aims of the Context Safeguarding Conference 
The Context Safeguarding Conference seeks to: 

· Bring together a multi-agency group representing key stakeholders within a statutory child protection framework and consider the assessment of an extra-familial context and the risks/strengths identified within it. 
· To consider and task relevant and appropriate interventions to address the risks and build upon the strengths identified, to be delivered by children and family services and partner agencies. 
· Share intelligence, data analysis and current interventions already in place the contexts under discussion and together define priority areas to respond to risks, build upon strengths and intervene effectively across associated peer groups, schools and public spaces. 

Agenda 
1. Introduction and brief overview of meeting aim (Chair) 
2. Current concerns – what triggered the referral, how many young people are known to be affected by the context (and where do they sit in Children’s Services at present) and any additional information required to set the scene for attendees (Lead practitioner) 
3. Overarching context vulnerability, risk and resilience factors 
4. Context strengths 
5. Current professional involvement with the context  
6. Agreed plan of priority interventions/actions to increase protection/safety in that context 

Roles and Responsibilities  
Decision making 
The meeting will be chaired independently by the Safeguarding Manager Quality Assurance and Partnerships. Actions will be agreed at the meeting to be taken forward and will be the responsibility of individual agencies to follow up and provide an update across the network and at subsequent review meetings. Template 3 provides an example intervention plan.  
Role of Lead Practitioner 
The role of the Lead Practitioner is to present an overview of the assessment conducted and outline key context findings that the meeting will focus on. It is likely that multiple issues will be raised during the assessment, it is essential that any pre-meeting discussions the lead practitioner considers which key issues will be raised in the meeting and categorises or orders them in terms of weighting/priorities. While there may be many issues impacting a context, it is important to decide which issues meet a threshold for statutory intervention (aligned to the partnerships thresholds (see context threshold document for further insights)) and are relevant to Context Safeguarding. Throughout the meeting it is the role of the lead practitioner to guide partners towards developing a plan – presenting identified concerns and with the support of the chair problem-solving what partners could do to affect that context factor. It will be the role of the lead practitioner to coordinate the delivery of plan, working alongside and brokering actions between multiple partners to ensure commitments at met. 


Role of Chair 
The role of the Independent Chair is to ensure that the meeting focusses on the key context factors outlined in the assessment and to facilitate the development of a plan. To support the chair in their role it is advisable for the Lead Practitioner to arrange a consultation with the chair ahead of the meeting. In this pre-meeting the Lead Practitioner can share the assessment with the chair and the suggested plan.  
During the meeting the Chair will support attendees to be focused on selected context issues rather than discussing the individual characteristics of any individual young people or families associated to that context. Conference chairs may find it helpful to reference the specific text in Working Together 2023 which recommends that: 
· thematic issues within contexts to be addressed 
· plans must address environmental factors which impact the welfare of young people when extra-familial risks are identified 
· a range of agencies (under Section 11 of the Children Act 1989) have a duty to create cultures of safety, equality and protection with the services they provide 

Attendance 
Attendance to the meeting will vary depending on issues raised by the assessment. It is important that there is sufficient attendance by multi-agency practitioners, community members (where appropriate) and those that have responsibility for the context. If a number of young people open to Children’s Services are affected by that context the lead practitioner for the context assessment will meet their workers prior to the Context Safeguarding Conference and report back to them afterwards in a separate meeting to keep numbers at the Context Safeguarding Conference manageable – and to avoid specific discussion about individual young people.  
When deciding upon who to invite it may be helpful to consider the following: 
· What agencies/ practitioners/ community members have been engaged throughout the assessment process and can provide further detail to the issues raised? 
· Who is already engaged with work within the context? 
· Who has capacity to affect and implement changes that may be suggested in the particular contexts raised? 
· Who has best placed to represent young people’s voices and consider the opinions of those that may be affected by planned interventions? 
The following outlines a range of practitioners/ agencies that could be considered: 
· Children’s Social Care 
· Council representatives for Place – Regeneration, Parks and Green Spaces etc
· Community Safety 
· Education/ local schools 
· Representation from parents’ forum (or similar) 
· Representation from young people/ school council (where relevant) 
· Police (Safer Schools Officer/ Community police) 
· Youth Justice Service 
· CAMHs 
· Local youth provision 
· Voluntary and community organisations 
· Health – school nurse 
· Health – sexual health 
· Housing 
· Local businesses 
Consideration should be given to how parents, carers and young people affected by that context will be involved in the assessment and planning process. 
Governance and Accountability
· The Context Conference will be chaired/facilitated by an Independent Chair. 
· The Independent Chair will ensure that there is sufficient time during the meeting (no less than 30 min) for professionals in attendance to discuss the suggested outline plan and to contribute to it. 
· The Independent Chair will also ensure that an action plan is finalised before and shared (verbally) with all before the meeting concludes. 
· Identified themes, trends and learning that cannot be addressed by the partners at the meeting will be shared at various tactical and strategic groups including EFRH tactical group, EFRH practice group, EFRH Panel and EFRH Strategic Group.  
· At the end of the conference, a date should be set for a review meeting to take place no later than 3 months to the present date. The Independent Chair will make a decision in consultation with partners regarding which agencies will be required to attend the review meeting. Arrangements for inviting the partners and key stakeholders to the review meeting should be facilitated by the lead practitioner or allocated team. 
· In the event further concerns arise during the implementation of any agreed plan, the Lead practitioner might need to consider smaller, more frequent meetings in between dates for the Context Safeguarding Conference review meeting in order to add concerns to be addressed to the plan and to follow up on any progress that has been made. If more regular meetings have been held during the intervention phase, the review conference must still go ahead on the date agreed in order for the Independent Chair to have full oversight of the context plan. In the event the meeting needs to be moved, express consent must be obtained by the Independent Chair and a Review Meeting should be scheduled to take place within two weeks of the missed date. 

Information sharing 
Statutory partners are asked to apply the same confidentiality and information storage procedures as they would for a Child Protection Conference. All attendees are reminded that individual and personal level details are not to be discussed in Context Safeguarding Conferences – and that the focus of discussion should be the nature of the context itself and how it impacts upon the welfare of young people.  
Minute taking 
The Independent Chair of a Context Safeguarding Conference will use flipchart paper to capture the key discussion points of the meeting under the following headings which act as a visual reference during the meeting: 
· Current concerns/ risks/ vulnerabilities 
· Complicating factors 
· Strengths 
· Safety plan (intervention plan) 
Template 4 provides a template for minute-taking during or after the Context Safeguarding Conference. These will be converted into minutes after the meeting.  
Actions 
Intervention plan 
Following the meeting the agreed intervention plan will be written-up and disseminated within 2 working days with relevant tasks allocated to different agencies and timescales allocated (Exemplar in Template 4). The lead practitioner is responsible for coordinating the actions on the plan. A core group of professionals who will work together to ensure the progression of the plan may be identified. A review meeting will be held to monitor progress, and the case will be closed once actions have increased levels of safety and/or reduced risks/concerns in the context in question.  
Referrals to FSAAL 
While the purpose of the meeting is to discuss factors within contexts rather than individual children, the process of the assessment might highlight safeguarding concerns relating to individual young people. In this instance, a referral should be made to FSAAL or the appropriate social care team for follow up prior to, or following, the Context Safeguarding Conference, and are not to be discussed at the meeting.  

 
 	 








Template 1 Request for a Context Safeguarding Conference

	Context Conference Details

	Date
	
	Context
	

	Locality
	
	Venue of Conference
Including address and contact details.
	

	Conference Attendees

	Name
	Organisation
	Role
	Contact details

	
	
	
	

	
	
	
	

	
	
	
	




To be submitted to Locality Team Business Support to arrange conference within 15 days of receipt of request.

Chesillocality@dorsetcc.gov.uk
Eastlocality@dorsetcc.gov.uk
Purbecklocality@dorsetcc.gov.uk
westlocality@dorsetcc.gov.uk
dorchesterlocality@dorsetcc.gov.uk
northlocality@dorsetcc.gov.uk
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Template 2: Report Templates 
 

1. Summary of initial concerns that triggered a context referral and the young people and families affected (overview of numbers of open to service) 

2. The Community affected, or associated to, that context  

3. Young People’s Views on the context gathered during assessment 

4. Thematic Context Issues  
a) XXX 
b) XXX 
c) XXX 

5. Resources, services and potential guardianship in the context 

6. Assessment Conclusion – including context weighting and identified priorities  

7. Suggested Context Safeguarding Plan 
	




Template 3: Example Context Intervention Plan

	Assessment period: 
	DATES 
	

	Pre-meeting date: 
	DATE 
	

	Context Safeguarding Conference date: 
	DATE 
	

	Context 
	School – Year 9 
	

	Date of review: 
	DATE 
	

	Attendees: 
	LIST 
 
 
 


 
	Identified Need or Problem 
	Intervention to be offered 
	Agency/Team responsible 
	Timescale 

	Normalisation of harmful sexual behaviour/ norms amongst students including sexual harassment within school by male students. 
	Bystander Approach Intervention to be delivered to staff and students.  
 
	Early Help 
 
 
 
	 

	
	Review of school policies/procedures to include greater detail on school response to harmful sexual behaviour ensuring links between behaviour policy and safeguarding policy 
 
 
	School 
	 

	
	Well-being survey to be administered across all year groups annually including questions about corridor culture, sexual harassment and harmful sexual behaviours in school. 
	School 
	Annually 

	Young people feel unsafe in local neighbourhood locations 
 
	Further consultation with students to be undertaken including safety mapping local neighbourhood and routes to school. 
 
	Lead Social Worker 
	 

	
	Following consultation, discuss issues raised and concerns and 
	Safer neighbourhoods 
	 


 
	
	plan with Safer Neighbourhoods/ Community safety: 
· enforcement response XXX where students have reported XXX  
· increased lighting and supervision in identified areas 
 
	
	

	Apparent variation in staff responses to students based on 
class/gender/ethnicity of 
students 
	School to access training on unconscious bias and provide training to all staff. 
	School  
 
	 

	
	Review policies and procedures in relation to unconscious bias and the schools response to gender, racism and class.  
	School 
	 

	
	School to amend behaviour log recording to process to ensure that actions taken, as well as issue raised, is being recorded and any themes monitored by designated safeguarding lead  
	School  
	 


 
 



Template 4: Minute-taking template with examples (flip chart)
	Current concerns/ risk/ vulnerabilities 
	Complicating factors 
	
	Strengths 
	
	Safety Plan 

	· Normalisation of harmful sexual behaviour 
· instances of sexual harassment in schools by male pupils 
· low reporting of bullying but high levels reported sexual touching/ comments by students in survey 
· concerns of abuse through social media 
· Students report feeling unsafe in local area (school journeys) 
· concerns about local park 
· fear in relation to ‘gang’ activity 
· feel unsafe between 3-6pm
· Key community partners not present at meeting. 
· Cohort of girls vulnerable to CSE within student body – appear to be have been groomed by adult males online. 
· Feeling that external agencies not listening to concerns being raised 
	· School staff unsure how to challenge sexually abusive behaviour 
· School feel messages by parents and wider community counter the schools ethos of gender equality. 
· Attendees unclear as to why do young people report feeling unsafe when surveyed 
· Congregation of young- how should staff respond? 
· What makes young people feel safe in some areas? 
· How to engage community agencies/partners? 
· Age of those perpetrating CSE is unclear? Is it adults or peers? 
· How have the students met those who pose a risk? Is it online or through other students? 
· How can the school 
best link to other agencies?  
	• 
• 
• 
• 
 
	Year 7s have strong relationships with adults Students feel safe when at school and enjoy after 
school activities Targeted work started in school to tackle sexual harassment has commenced.  Low homophobic 
bullying reported by 
students 
 
	• 
• 
• 
• 
• 
• 
	Bystander interventions with staff and students 
Further work with young people to map safe and unsafe areas outside school. 
Work with police and community safety to respond to areas identified as unsafe. Review of school policies, behaviour logs and procedures in relation to harmful sexual behaviour. 
Feedback to students following 
student survey 
EFRH assessment and trauma informed work with specific cohort identified (to be followed up in separate plan for the group) 


Appendix F – Context Safeguarding Flowchart
Context Safeguarding 
                       Tier 1 – Individual Child/Young Person                                                                                              Tier 2 – Locations, Groups and Context
Child & Family Assessment considering family and non-familial risks
Context Safeguarding Consultation with Locality Targeted Youth Worker 
 Share information about links, relationships and locations, explore tools, Tier 2 assessments and mapping. 
Extra Familial Risk Assessment

Safety Mapping
Context Weighting tool
Emerging Risk identified
Moderate Risk identified 
Significant risk identified
Strategy Discussion within 24hrs
Context Safeguarding Conference 
Chaired by QA Manager
Focus on Context/ Location 





Professional Judgement agreed and moderated by Team Manager  - proceed to EFRH panel for moderate.


Outreach Youth Work 
Peer Group Mapping 
Group Safety Mapping  







Context Assessment and plan to be co-ordinated by Locality ATM for Contextual Safeguarding and presented to EFRH pane



Risks to be considered in TAF/ CIN meeting


Moderate: presented and next Locality based EFRH panel, reviewed 12 weekly at EFRH panel. 
Significant: presented onto next available EFRH PANEL following strategy discussion. 
It agreed Significant at EFRH panel - allocated QARO and reviewed minimum 6 weeks at ‘MACE’ meeting and 6 monthly at EFRH panel. 
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